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ABSTRACT

The field of educational technclogy was built on the
positivist, modernist search for a best medium towards universal
communication and the teaching of predetermined behavior and thinking
patterns. Once, this medium was thought to be motion pictures, then
television, then programmed instruction, and today it is hoped that
it will be instructional systems development, intelligent tutoring
systems, and microcomputers. The past emphasis of educational
technology on automated delivery systems favors the biases of the
industrial, scientific, modern era. However, postmodernism is a
Philosophic approach that questions all dimensions, including the
positivist, scientific paradigm of linear progress. In the postmodern
context there is no one best way to communicate and to educatce. To
realize this is to begin to think as a postmodernist. Postmodern
thinking has entered the mainstream of educational technology theory
and practice. It can no longer be perceived as neutral or as leading
inevitably to progress. The hidden power within educational
technology can influence education, training, curriculum, and pecople.
Yet it can make a difference through rigorous philosophic thinking,
recthinking, deconstructing and criticizing. In short, educational
technology is becoming postmodern. (15 references) (Author/BBM)
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Postmodern Educational Technol ?§y
By Denis Hlynka and Andrew R.J. Yeaman
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such
Postmodermnism is a contemporary philosophic approach conc.med with the multiple and mmammw asa'n?
contradictory ways of knowing in this historically postmodern time (Jencks, 1989). As such, The Digest represent postmdoumt
mmmmmmmgammtfmmmggnlmhmlogy,mmy Digest genre frames postmode
when instruction and training are treated as commodities (Fox, 1991) mmwd'd'w kbxt.mom“wmnam
Definitions folowed by ancther, must be challenged
Postmodernism is “post” to the modernity of the industrial age, To Habermas, modemnism is %ﬂ“mm et of
an incomplete project which relates a culture to its past through a transition from old to new purpose v you e
(1983). Modemity to Lyotard means any scientific or technological activity legitimized by a the postmodem. Your reading
grand myth or “metanarrative” (1989). The defining characteristics of modemity scemobea | be an experisncs in going beyond con-
faith in science, in the positive benefits of technology, and in the belief progress is inevitable frol and prediction. On the page ycu see

- and good.

Given the above definition of modemism, what is postmodemism? To Habermas, postmoder-
nism is “antimodernism.” To Lyotard, postmodemism is an “incredulity towards metanarma-
tives” (mythlike social justifications). The defining characteristics of postmodemity are
plurality, ironic double-coding, critique of metanarratives, and recognition that if there are
multiple ways of knowing then there must be multiple truths.

There is much dissatisfaction with the modernist, positivist, scientific world. Science and
technology had their chance but failed to deliver, They were accompanied by unexpected side
effects. Nuclear energy was to provide cheap, clean power and not cause the Chomnobyl
disaster. Houschold cleaners and fuels were to make things better and not create s hole in the
ozone layer. Similarly, ethnocultural groups which had once been defeated and conquered have
re-cmerged. As a consequence it is no longer a question of whether my view is more useful
than yours. No longer does “might make right.” At the very least, postmodemism confronts
and exposes political overtones within information.

Postmoderr Educational Technology

Producing information is 8 major economic force that ties postmodem theory to educational
technology. The computerized society discussed in Lyotard's foundational report (1989)
requires a postmodem educational technology. The field of educational technology was built
on the positivist, modemnist search for a best medium towards universal communication and
the teaching of predetermined behavior and thinking patterns. Once it was thought to be motion
pictures, then television, then programmed instruction, andlodaymshopedtobemmucmnal
systems development, intelligent tutoring systems and microcomputers, The past emphasis of
educational technology on automated delivery systems favors the biases of the industrial,
scientific, modem era. However, the postmodern is a philosophic approach that questions all
dimensions, including the positivist, scientific paradigm of lingar progress. In the postmodem
context there is no one best way to communicate and to educate. To realize this is to begin to
think as 8 postmodemist.

How to be a Postmodernist

1. Consider concepts, ideas and objects as texts. Texmal meanings are open to interpretation.

2. Look for binary oppositions in those iexts. Some usual oppositions are good/bad,
progress/tradition, science/myth, love/hate, man/woman, and truth/fiction.

3. “Deconstruct” the text by showing how the oppositions are not necessarily true.

‘Tnmdemrmmes is alphabetical.

EC
2 3

not one seamiess plece of joint authored
prose but two columns that convey dif-
ference. Does reading this affect your
reading of that? The visibility of sepa-
rate taxts as graphic elements may
bring you to participats in the message.
How do the stories on this sheet of
paper relate to each other? Do you
seak another tale of fimp french fries
{Hiynka, 1991) or ars your eyes drawn
to computer scresn sxperiments X00X
XX AXX XXXX XOO0X XXXXX7?
Should be left for
your metaphysics? Should that be
I ¢  Can
you feel the postmodem irreverence for
modemistic oppositions?
Communication as & convergence of
minds is an ideal seidom reached. What
is remarkable Is the agreement that it
happet.s. Often the telephone meta-
phor of communication breaks apaurt
and the unified text of authority is re-
vealed as an illusion. Similarly, the

commonsense of the systems approach
to message design may be questioned.
Although educational technology ma-
nipulatas behavior Into performance, it
seoks to manipulate thinking, too, Why
is there this belief that telling people
somesthing changes what they do, say
and think? Postmodem dilemmas like

ligest smﬂelmwmmmtendedtobebo&hexph:mmym postmodem. Our ideal is for every mdenondennfygapsmdmmdoxm




4. Identify texts which are absent, groups who are not represented and omissions, which may
or may not be deliberate, bat are important.

Mmmmm

1. A belief in pluralism. There is no one best technology of communication in education.

2. An emphasis on criticism rather than evaluation. Educational technology needs critics to
turn its innovations upside down, backwards and forwards. We need to find dysfunctions
8s well as functions.

3. A focus on constantly rethinking and deconstructing our beliefs, tools and technology.
Conclusion

Postmodem thinking has entcred the mainstream of educational technology theory and prac-
tice, Recently 26 major critical writings were assembled that address the postmodern inter-
pretation of educational technology (Hlynks & Belland, 1991). Educational technology can no
longer be perceived as neutral or as leading inevitably to progress. The: hidden power within
educational technology influences education, training, curriculum and people. Yet educational
technology can makesdiffmcethoughngmsphﬂompmc thinking, rethinking,
deconstructing and criticizing. In short, educational technology is becoming postmodem.
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Iterature, social studles and relatsd
subjects that the largest influence is

sdnolamdm!gm:s.

Third Subheading
This essay closes with the ssif con-
sciousness of author-reader relations.
Looking into the future, somsone may
greet us like this at a confersnce:

*Good to ses both of you. | enjoyed
your ERIC Digest on postmodem edu-
cational technology.”

"Thank you.”

“Tell ma, Is postmodarnism the Iatest
paradigm for the fleld or has something
else come along?”

One of us makss an lronic joke about
modernism:

‘We are a nsw computer

‘model for aducational efficiency and

productivity. it shows the squars root of
the instructional material covered Is pro-
portionate to the sum of the baseline
interactivity and the cognitive architec-
ture. it's based on the sarly esearch by
Pythagoras with right-angled tiangles.”
Everyone laughs (but at different
jokss) and the other of us concludes:
“However, linear, homogeneous, au-
thoritarian versions of realfily are drawing
postmodsm responses known by am-
biguity, multiplicity and imagination.”
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